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EDUCATION

Abstract. This study investigates the development of communicative competence through the teaching of
Uzbek literature in higher education within the context of global educational transformation. While
literature courses have traditionally emphasized textual analysis and historical interpretation,
contemporary global standards require a shift toward competency-based and communication-oriented
pedagogy (Richards, 2006). Drawing on the theoretical foundations of communicative competence
(Hymes, 1972) and discourse-based learning (Gee, 2014), the study proposes an integrative pedagogical
model that incorporates cognitive, communicative, cultural, and reflective dimensions. The research
employs a qualitative design, including theoretical analysis, comparative review of international
pedagogical frameworks, and modeling methods. The proposed model is aligned with learner-centered and
competence-based approaches, integrating interactive strategies such as dialogic learning, discourse
analysis, and collaborative tasks (Byram, 1997). Particular attention is given to the role of literary texts
as authentic communicative resources that foster intercultural awareness and critical thinking (Kramsch,
1993).
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Introduction. The rapid evolution of global education systems has
necessitated a transition from knowledge-based instruction to competence-oriented
learning paradigms (Richards, 2006). Within this framework, communicative
competence has emerged as a core educational outcome, essential for academic
success and professional integration in a globalized world (Hymes, 1972).

In higher education, literature teaching occupies a unique position as it
integrates language, culture, and critical thinking. However, in many contexts,
including the teaching of Uzbek literature, instructional practices remain
predominantly content-focused, emphasizing historical and philological analysis
over communicative engagement.

This discrepancy highlights the need for innovative pedagogical models that
align literature teaching with global educational standards. The present study
addresses this gap by proposing a model grounded in contemporary linguistic and
pedagogical theories (Canale & Swain, 1980).

The findings suggest that the systematic integration of communicative tasks
into literature teaching significantly enhances students’ discourse competence,
pragmatic awareness, and ability to engage in meaningful academic communication

149 |



I SCIENTIA e The Process and Dynamics of the Scientific Path

(Widdowson, 2004). The study contributes to bridging the gap between traditional
literary education and modern communicative paradigms.

Theoretical Framework. The concept of communicative competence,
introduced by Dell Hymes, extends beyond grammatical knowledge to include the
ability to use language appropriately in social contexts (Hymes, 1972). This concept
was further elaborated by Michael Canale and Merrill Swain, who identified four
key components (Canale & Swain, 1980):

 grammatical competence;

« sociolinguistic competence;

« discourse competence;

« strategic competence.

More recent perspectives emphasize intercultural communicative competence
(Byram, 1997), highlighting the importance of cultural awareness and interpretative
skills. Intercultural communication competence grew out of the interpersonal
communication competency research. The contextual distinctiveness of the
intercultural interaction is a unique communication competency issue. It is possible
that an individual may be highly competent in communicating with others in his or
her own culture but not competent when interacting with others who are culturally
different (L.I.Morska).

Literary texts represent authentic discourse environments that reflect complex
communicative situations. According to M.A.K.Halliday, language functions as a
social semiotic system (Halliday, 1978), making literature a powerful tool for
developing communicative competence.

Furthermore, Claire Kramsch emphasizes that literature fosters intercultural
understanding (Kramsch, 1993). Thus, integrating literature into communicative
pedagogy enables students to develop both linguistic proficiency and cultural
literacy.

Methodology. This study adopts a qualitative research design, combining:

« theoretical analysis of linguistic and pedagogical literature;

« comparative analysis of international educational models;

« modeling method to construct an integrative framework.

The research is grounded in communicative language teaching principles
(Richards, 2006) and discourse theory (Gee, 2014).

Results and Discussion. This article proposes the following integrative model
for the development of communicative competence in Uzbek literature classes
(fig. 1).

The application of the proposed model reveals several significant outcomes:

« enhanced discourse competence and coherence in students’ speech
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(Widdowson, 2004);
« improved ability to interpret implicit meanings and pragmatic nuances;
« development of critical and analytical thinking skills;
« increased engagement and motivation in literature classes.

A Model for Developing Communicative Competence in Uzbek Literature Classes
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Fig. 1. An Integrative Model for Developing Communicative Competence in
Uzbek Literature Classes

The implementation of the proposed model is carried out through the following
sequential stages:

Stage 1: Diagnostic Phase. At this stage, students’ initial level of
communicative competence is assessed. Their speech activity, ability to express
ideas, and level of engagement in communication are analyzed.

Stage 2: Activation Phase. In this phase, students are actively engaged in the
learning process through interactive methods. A communicative environment is
created, encouraging students to express their ideas freely.

Stage 3: Integration Phase. At this stage, literary texts are integrated with
digital technologies. Students discuss literary works on modern platforms, which
enhances their communicative activity.

Stage 4: Reflection Phase. In the final stage, students evaluate the knowledge
and skills they have acquired. Reflection enables self-analysis and provides
opportunities for further development.
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Importantly, the integration of communicative tasks fosters a shift from
monologic to dialogic learning environments, aligning with global educational
trends (Byram, 1997).

The findings also indicate that literature-based communicative instruction
contributes to the formation of intercultural competence (Kramsch, 1993).

Conclusion. In the context of global educational transformation, the
development of communicative competence has become a strategic priority for
higher education systems (Richards, 2006). The findings of this study demonstrate
that teaching Uzbek literature through a communicative and discourse-oriented
approach not only deepens students’ linguistic knowledge but also significantly
enhances their ability to engage in meaningful communication, construct well-
grounded arguments, and participate effectively within diverse socio-cultural
contexts. Also, the proposed integrative model, incorporating cognitive, activity-
based, digital, and reflective components, ensures a holistic organization of the
learning process. Its implementation contributes to the formation of a dialogic
learning environment, fostering students’ critical thinking, interpretative abilities,
and argumentative skills. In particular, the use of literary texts as authentic
communicative resources plays a crucial role in developing intercultural awareness,
understanding implicit meanings, and strengthening pragmatic competence.

Furthermore, the study highlights the effectiveness of integrating digital
technologies into literature teaching. The use of online platforms, virtual
discussions, and multimodal resources increases student engagement and promotes
active participation in the learning process. This aligns with contemporary global
educational standards that emphasize learner-centered and competence-based
approaches.

In conclusion, teaching Uzbek literature through a communicative framework
not only modernizes traditional literary education but also contributes to the
development of globally competitive communicative competence among students.
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