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PEDAGOGICAL NECESSITY FOR DEVELOPING
FUTURE TEACHERS’ COMMUNICATIVE
COMPETENCE AND ITS FUNCTIONAL-INTEGRATIVE
STRUCTURE

INTRODUCTION. Substantive and technological changes in contemporary
education require a new interpretation of the teacher’s professional role. A teacher
IS no longer merely a specialist who transmits instructional information, but a
professional agent who encourages learners to think, supports their individual
development, organizes collaboration, and creates a psychologically safe
communication environment. All these responsibilities depend on the teacher’s
interaction with other people. Therefore, communicative competence is not a
secondary attribute of professional teacher preparation; rather, it is a foundational
quality that activates theoretical knowledge and methodological expertise in real
educational situations.

Through pedagogical communication, educational goals are explained,
learning activities are coordinated, motivation is supported, feedback is provided,
cooperation with parents and colleagues is established, and problematic situations
are managed. The ability to express ideas fluently is not sufficient for these
purposes. A teacher must understand the interlocutor’s emotional state, listen
attentively, adapt communication strategies to the situation, consider non-verbal
cues, reduce communicative barriers, and evaluate the outcomes of their own
actions. Communicative competence therefore requires the integration of linguistic,
psychological, ethical, and activity-based dimensions.

The expansion of digital educational tools, increasing cultural diversity, and
the development of inclusive educational practice have complicated both the space
of pedagogical communication and the composition of its participants. In addition
to face-to-face interaction, today’s teacher communicates through learning
platforms, messaging applications, email, and videoconferencing. Working with
learners who differ in age, temperament, ability, health status, social experience, and
cultural background makes reliance on a single communication pattern impossible.
This situation turns the purposeful, systematic, and reflective preparation of future
teachers for communicative activity into a pedagogical necessity.
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The linguistic, socio-psychological, and professional-pedagogical dimensions
of communicative competence have been widely examined in the scholarly
literature [1-5]. However, these dimensions are often interpreted within separate
fields of inquiry. Consequently, the integration of communicative knowledge, value
orientation, practical action, emotional regulation, conflict-management
preparedness, and reflection into a single functional system remains insufficiently
systematized in future-teacher education. The problem is not that individual
dimensions of communicative competence have remained unstudied, but that their
boundaries, functions, interrelationships, and mechanisms of manifestation in
pedagogical activity require further clarification.

The purpose of this article is to substantiate the pedagogical necessity for
developing future teachers’ communicative competence and to clarify its functional-
integrative structure. In accordance with this purpose, the functional distinction
between competence and competency is explained; scholarly views on
communicative competence are generalized by approach; an authorial definition is
formulated; the content and functions of six components are substantiated; and the
place of digital, inclusive, and intercultural communication within the structure is
determined.

RESEARCH METHODOLOGY. The study is theoretical and analytical in
nature. Its source base comprises scholarly perspectives on communicative
competence, the competency-based approach, pedagogical communication,
interpersonal interaction, and communicative activity. The sources were analysed
not to reproduce the views of individual authors sequentially, but to identify
common conceptual features, differences between approaches, and theoretical units
relevant to future-teacher education.

Theoretical analysis was used to clarify the conceptual boundaries of
‘competence’, ‘competency’, ‘communication’, ‘sociability’, and ‘communicative
competence’. Comparative analysis made it possible to compare the motivational,
cognitive, behavioural, emotional, value-related, linguistic, and reflective features
identified in different approaches. Through systematization, these features were
grouped according to the functions of personal orientation, knowledge, practical
activity, emotional regulation, conflict management, and self-improvement.
Generalization resulted in an authorial definition and a set of structural components
of a future teacher’s communicative competence.

In pedagogical modelling, systemic, activity-based, competency-based, and
learner-centred approaches were adopted as methodological foundations. The
systemic approach ensured consideration of the interrelationships among the
components; the activity-based approach addressed their manifestation in real or
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simulated communicative situations; the competency-based approach focused on
the practical mobilization of knowledge and skills; and the learner-centred approach
ensured respect for the dignity and individual characteristics of all participants in
communication.

The logic of the study was organized around three questions: Why is the
development of communicative competence a necessary condition of contemporary
teacher education? Which components constitute its functional structure? How are
digital, inclusive, and intercultural communication integrated into this structure?
The article does not report an empirical experiment, respondent numbers, or
statistical results. The conclusions therefore express the conceptual validity of the
theoretical model; its diagnostic precision and effectiveness must be tested in
subsequent experimental studies.

RESULTS AND DISCUSSION. The necessity of developing a future
teacher’s communicative competence is determined, first, by the multi-actor and
communication-based nature of pedagogical activity. A teacher simultaneously
interacts with learners, a group, parents, colleagues, administrators, and other social
partners, each within a different framework of purpose and responsibility. Because
the expectations, experience, and communicative position of each participant differ,
a teacher cannot be limited to repeating ready-made speech patterns; they must
analyse the situation and independently select a strategy appropriate to the purpose
and audience.

The second factor is the humanization of education. In learner-centred
education, pedagogical influence is based not on command and one-way
transmission of information, but on dialogue, cooperation, and respect. National and
universal values are internalized not only through theoretical explanation, but also
through the teacher’s manner of listening, culture of expressing opinions, fair
expectations, and conduct in situations of disagreement. In this sense,
communicative competence is a practical manifestation of pedagogical ethics and
an important means of educational influence.

The third factor is determined by the requirements that the competency-based
approach places on educational outcomes. The traditional triad of knowledge, skills,
and abilities is necessary for professional preparation, but it does not fully represent
a teacher’s capacity to mobilize available resources and make responsible decisions
in complex situations. Communicative competence connects subject-specific and
methodological hard skills with soft skills such as cooperation, empathy,
adaptability, self-regulation, and problem-solving. In addition to knowing what to
teach, a teacher must convey content clearly to a particular audience and orient
interaction towards pedagogical goals.
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The fourth factor arises from digital transformation, inclusion, and cultural
diversity. Reduced non-verbal cues in digital messages, the persistence of written
communication, and issues of privacy and digital ethics create particular
responsibilities. An inclusive environment requires communication tools and pace
to be adapted to learners’ needs, while intercultural communication requires
sensitivity to different values and speech conventions. The communicative
preparation of future teachers should therefore be organized as a continuous process
integrated into all subjects and pedagogical practice [10-13].

These factors make it possible to regard communicative competence not as an
additional element of professional preparation, but as an integrator that connects
other competencies with practical activity. A teacher’s subject knowledge does not
become a complete learning resource until it is expressed communicatively;
likewise, a methodological decision cannot produce the expected result until it is
implemented through coordinated interaction with the group. The fairness of
assessment, educational influence, and pedagogical support also depends
substantially on the teacher’s ability to explain ideas clearly, listen, provide
evidence, and organize feedback on the basis of respect. Communicative
competence thus functions as a mechanism that integrates a teacher’s subject
knowledge, methodology, and personal qualities into a unified professional action.

Distinguishing between ‘competence’ and ‘competency’ is important within
the conceptual framework of the study. Competence denotes the set of substantive
and normative requirements concerning the knowledge, skills, modes of action, and
attitudes necessary for the effective performance of a particular activity.
Competency, by contrast, is an integrated professional and personal quality that
reflects an individual’s mastery of those requirements and capacity to mobilize them
appropriately in real situations. In other words, competence defines the composition
of the expected outcome, whereas competency represents its practical manifestation
in an individual’s activity. This distinction has been substantiated in various forms
in studies of the competency-based approach [6-9].

This distinction also affects the selection of assessment methods.
Communicative competence may be expressed in a curriculum as a goal and
expected outcome. Its real attainment, however, is identified through a student’s
behaviour in a situational task, the communicative product they create, their
interaction with an interlocutor, and their reflection. Assessment cannot therefore
rely solely on a theoretical test; it requires a combination of microteaching, role-
based situations, observation, interviews, expert assessment, self-assessment, and
peer assessment.
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The analysis of scholarly views on communicative competence revealed three
principal orientations. The linguistic-discursive approach emphasizes language
resources, speech activity, speech culture, discourse, and the situational
appropriateness of communicative strategies. D. Hymes advanced the idea that
communicative competence must be appropriate to the social situation, while
subsequent studies developed its grammatical, sociolinguistic, strategic, and
pragmatic dimensions [1-3]. This approach shows that a teacher must consider not
only whether they speak correctly, but also in which situation, to whom, and in what
form an utterance should be addressed.

The socio-psychological approach focuses on the internal mechanisms of
communicative action, including motives, values, empathy, social perception,
emotional regulation, self-assessment, and cooperation. The information-exchange,
interactional, and interpersonal-perception dimensions of communication operate
simultaneously in a pedagogical situation [4; 5; 14]. This approach implies that
effective pedagogical communication cannot emerge unless speech techniques are
combined with humane attitudes and psychological sensitivity.

The professional-pedagogical approach interprets communication as a
principal instrument of teaching activity. Within this approach, communicative
knowledge and skills are linked to organizing lessons, supporting learners,
managing cooperation, providing feedback, and solving professional problems. A
comparative analysis of the three approaches shows that they should not be opposed
to one another but integrated in future-teacher education: mastery of language
resources ensures accurate expression of content, psychological preparedness
ensures the humanity of communication, and the professional-activity orientation
ensures pedagogical effectiveness.

Uzbek pedagogical studies have likewise examined communicative
preparation in relation to speech activity, the selection of language units appropriate
to the communicative situation, professional motivation, empathy, moral
orientation, and intercultural understanding [8; 9]. The significance of these
perspectives is that they do not separate communicative competence from the
educational and cultural functions of teacher education in Uzbekistan. At the same
time, the recurrence of similar features across different classifications requires the
components to be distinguished by function rather than merely by name. Empathy,
for example, may appear both as an indicator of a value-based attitude and as a
practical instrument of emotional regulation. A functional approach reduces such
conceptual overlap and defines more precisely what should be developed and
assessed within each component.
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Authorial definition. Based on the analysis, a future teacher’s communicative
competence is defined as an integrated professional and personal quality that
combines the communicative knowledge, skills, and activity experience, value-based
attitudes, psychological preparedness, emotional stability, empathic capacity, self-
regulation, constructive conflict resolution, and reflective improvement required for
effective pedagogical activity under contemporary educational transformation. It
enables pedagogical communication to be organized and managed purposefully,
ethically, flexibly, and effectively across diverse educational situations.

In this definition, ‘purposefulness’ means that communicative action serves a
pedagogical task; ‘ethicality’ denotes respect for the learner’s dignity, privacy, and
rights; ‘flexibility’ refers to adapting a strategy to age, needs, emotional state, and
sociocultural characteristics; and ‘effectiveness’ means achieving the intended
pedagogical and communicative outcome. These features prevent communicative
competence from being equated with sociability or fluent speech. A sociable person
may not always be able to manage professional communication, whereas a
competent teacher analyses the situation, selects a well-founded strategy,
implements it, and evaluates the outcome.

Generalizing the structural elements identified in scholarly approaches by their
functions made it possible to formulate a six-component functional-integrative
structure of a future teacher’s communicative competence. The term ‘functional’
indicates that each component performs a distinct function in communicative
activity, whereas ‘integrative’ indicates that in a real pedagogical situation the
components operate not in isolation but as a unified whole.

Table 1
Functional-Integrative Structure of a Future Teacher’s Communicative
Competence
No. Component Primary function Content indicators

Provides communication Respect for learners’ dignity; a need

1 Motivational- | with professional meaning for dialogue and cooperation;
value and a humanistic commitment to communicative self-
orientation. development.

Knowledge of pedagogical
communication, verbal and non-
verbal means, active listening,
feedback, digital ethics, and
inclusive and intercultural
communication.

Ensures understanding of
2 Cognitive the situation and selection
of a well-founded strategy.
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Continuation of table 1

No. Component Primary function Content indicators
Skills in managing conversation,
. Transforms a expressing ideas clearly, listening,
Operational- L i pressing i y, lIstening
3 activit communicative goal into asking questions, providing
y practical action. constructive feedback, and
professional cooperation.
Managing one’s emotions,
. Maintains emotional controlling impulsive reactions,
Emotional- - ) .
4 volitional stability and psychological demonstrating empathy, and
safety in communication. sustaining purposeful
communication under stress.
Enables conflict diagnosis, Identifying causes and interests;
5 Conflict- de-escalation, and the applying negotiation, mediation-
management achievement of an oriented, and non-violent
acceptable solution. communication strategies.
Analvses communicative Evaluating one’s performance
Reflective- Y . through feedback and evidence,
6 . experience and improves S
evaluative L identifying causes of errors, and
subsequent activity. ]
setting development goals.

The motivational-value component determines why communicative activity is
undertaken. A student may know communication techniques, but if they do not value
the learner as a partner in cooperation, those techniques may become manipulative
or merely formal. Therefore, regarding pedagogical communication as a
professional value, developing an intrinsic need for dialogue, and striving for self-
development form the motivational foundation that activates the other components.

The cognitive component encompasses the concepts and principles needed to
analyse a communicative situation. Its outcome is measured not by reproducing
information, but by identifying the communication goal, the participants’
conditions, possible barriers, and consequences, and then selecting a well-founded
strategy. The operational-activity component transforms this knowledge into
observable behaviour, including expressing ideas clearly, listening actively, asking
clarifying questions, providing feedback, managing non-verbal behaviour, and
cooperating professionally with different participants.

The emotional-volitional component provides internal regulation of the
communicative process. If a teacher does not recognize their emotions or cannot
control an impulsive reaction in a tense situation, knowledge and communication
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techniques will not produce the expected outcome. This component interprets
empathy not simply as sympathy, but as the ability to recognize learners’ emotional
signals and respond to them in a pedagogically appropriate manner [14].

The conflict-management component is distinguished separately because a
pedagogical conflict follows a logic different from ordinary information exchange.
A conflict situation requires the identification of causes, interests, positions, the
dynamics of tension, and power relations. Although general communication skills
remain necessary, specialized strategies such as negotiation, de-escalation,
mediation-oriented practice, and non-violent communication require targeted
preparation [15].

The reflective-evaluative component is not merely the final control stage of the
communicative process; it is a feedback mechanism that renews the model
cyclically. By analysing an interlocutor’s response, a communicative product, and
feedback, the student identifies strengths and areas requiring improvement.
Reflection generates new motives, additional knowledge, and alternative strategies
for the next situation. Component development is therefore not strictly linear: the
components improve through interaction and repeated cycles [16].

The relationship among the components can be illustrated through a
pedagogical situation. When responding to a misunderstanding during a lesson, the
motivational-value component sustains the student teacher’s respectful position
towards the learner; the cognitive component provides knowledge of the cause and
alternative strategies; and the operational-activity component enables the student
teacher to ask questions and explain the idea again. The emotional-volitional
component regulates tension; the conflict-management component helps identify
interests and find a solution if disagreement intensifies; and the reflective-evaluative
component analyses the outcome and improves subsequent action. Development of
one component cannot therefore fully compensate for deficiencies in the others.

Treating digital, inclusive, and intercultural communication as independent
components would artificially expand the model’s structural logic. Greater
conceptual clarity is achieved when they are regarded as cross-cutting contexts in
which all components are manifested. In digital communication, for example, the
value-based component appears in ethical responsibility; the cognitive component
in knowledge of privacy and media literacy; the operational component in
composing a platform-appropriate message; the emotional-volitional component in
regulating online tension; the conflict-management component in de-escalating
digital conflict; and the reflective component in analysing the digital trace and
communicative outcome.
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The inclusive context requires all components to support the selection of a
communication medium, pace, task, and feedback format appropriate to the
learner’s needs. In the intercultural context, differences in speech conventions,
values, non-verbal cues, and social distance must be considered. This interpretation
prevents future teachers’ communicative preparation from being confined to a single
course and allows it to be embedded in pedagogy, psychology, subject teaching
methodology, digital education, and pedagogical practice.

The technology for developing the proposed structure is based on the principles
of progression, integration, and reflection. Progression means organizing
communicative tasks step by step, moving from simple to complex situations and
from standard to non-standard and conflict situations. Integration requires several
components to be activated interdependently within a single lesson or task.
Reflection requires each practical action to conclude with self-assessment, peer
assessment, expert feedback, and recommendations for correction.

The pedagogical significance of the model lies in presenting
communicative competence not as a general and immeasurable personal quality, but
as a functional system that can be developed and assessed. Criteria, observable
indicators, situational tasks, communicative products, and assessment rubrics can be
developed for each component. Although the components may be assessed
separately, the final judgement should be based on their integration in a real
pedagogical situation. This theoretical result provides a conceptual foundation for
the subsequent experimental testing of diagnostic instruments and pedagogical
technology.

Diagnostic design should employ the sequence ‘component—criterion—
indicator—task—product—rubric—level-correction’. The motivational dimension
should be identified not only through a declarative survey but also through choices
and responsible behaviour in cooperation; the cognitive dimension through situation
analysis; the operational dimension through a communicative product; the
emotional and conflict-management dimensions through regulatory decisions in
complex situations; and the reflective dimension through evidence-based self-
assessment. This alignment reduces the risk of assessment relying solely on
subjective impressions or theoretical knowledge.

CONCLUSIONS AND PRACTICAL RECOMMENDATIONS. First,
developing future teachers’ communicative competence is an objective pedagogical
necessity arising from the humanistic and competency-based paradigm of education,
the multi-actor nature of pedagogical activity, digital transformation, inclusion, and
cultural diversity.
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Second, competence represents the substantive and normative requirements
placed on communicative activity, whereas competency represents the effective and
responsible enactment of those requirements by an individual in a real pedagogical
situation. Assessment of communicative competence should therefore include
practical situations and reflective outcomes in addition to knowledge tests.

Third, linguistic-discursive,  socio-psychological, and professional-
pedagogical approaches complement one another. Their integration makes it
possible to interpret communicative competence not as fluency or sociability, but as
a professional and personal quality that enables purposeful management of
pedagogical communication.

Fourth, a functional-integrative structure of communicative competence is
substantiated, comprising motivational-value, cognitive, operational-activity,
emotional-volitional, conflict-management, and reflective-evaluative components.
Although each component has a distinct function, their coordinated operation in real
pedagogical communication determines effectiveness.

Fifth, digital, inclusive, and intercultural communication are defined not as
separate components, but as cross-cutting contexts that complicate the content and
conditions of manifestation of all six components. This solution preserves the
model’s conceptual economy and applicability to diverse educational situations.
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