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Introduction

Reading a poetic text in a foreign language cannot be reduced to lexical and
grammatical decoding. In the dissertation, reading is treated as an active analytic-
synthetic activity in which the reader establishes semantic links, integrates linguistic
and extralinguistic information, and moves from the explicit content of a text to its
implicit, emotive-evaluative, and conceptual meanings. This understanding is
consistent with approaches that describe reading as purposeful processing of written
discourse and stress the interaction of perceptual, linguistic, and higher-order
comprehension processes [2; 6]. For philology students, this movement is especially
important because Turkish poetry concentrates culturally marked vocabulary,
symbols, tropes, precedent phenomena, and meanings that cannot always be
reconstructed from the literal wording alone. Therefore, interpretation requires both
cognitive operations and conscious regulation of these operations.

Purpose of the Study

The purpose is to characterise the cognitive and metacognitive mechanisms
involved in the interpretation of Turkish-language poetic texts by philology students
and to specify how these mechanisms support the formation of linguosociocultural
competence in reading.

Materials and Methods

The material comprises the psychological and psycholinguistic provisions,
interpretation algorithms, and Turkish poetic examples developed in the
dissertation, supplemented by studies on poetic-text comprehension,
linguosociocultural competence, and the cultural function of poetry in foreign-

| 72


https://orcid.org/0009-0000-0550-760X

October 2, 2026 » Krakoéw, Republic of Poland I

language learning [3]. The methods include theoretical analysis, synthesis and
systematisation of the identified mechanisms, and interpretative analysis of
examples already used in the dissertation.

Results and Discussion

At the cognitive level, interpretation begins with recognition of linguistic units
and construction of semantic relations between them. The reader identifies lexical
and grammatical meanings, retains relevant information, predicts possible
continuations, compares textual elements, and integrates them into a coherent
representation. Kuranova describes comprehension as a movement from basic
understanding toward interpretation of the main idea, purpose, and subtext [3]. In
the dissertation, this progression is operationalised through four interrelated
information layers: factual, subtextual, emotive-evaluative, and conceptual. The
higher layers do not replace the lower ones; they require their reprocessing and
integration.

Cognitive processing becomes more demanding when poetic form disrupts an
expected linguistic pattern. The dissertation illustrates this with Cemal Siireya’s
lines “Sen el kadar bir kadinsin / Ama biiyiik seyler var bu ellerde”, discussed as an
example of anacoluthon. Because the construction departs from conventional
syntax, immediate linear decoding is insufficient: the reader must establish relations
between its non-standard elements and reconstruct their function in context.
Cognitively, this involves comparison, semantic integration, and reinterpretation
rather than mechanical word-by-word processing.

A further cognitive mechanism is inferencing: the reader formulates a possible
meaning from textual cues and correlates it with cultural knowledge. The
dissertation demonstrates this through the allusive type isaret. In Baki’s line “Guil
yiizliiler cihanmi temasa kilmaz olsam, / Kevn ii mekdan hirkasin kilmazam istihar”,
“giil yiizliiler” 1s interpreted not only as earthly beauty but also as spiritual beauty
associated with the Prophet Muhammad. The reader must therefore connect the
lexical image with the cultural-symbolic knowledge presupposed by the text. This
combination of textual analysis and culturally grounded inference corresponds to
the cultural function of poetry in language learning [4].

Metacognitive mechanisms regulate this cognitive work. In the dissertation
they include setting a reading purpose, choosing an analytical strategy, generating
interpretative hypotheses, monitoring whether an interpretation remains compatible
with the text, correcting an initial understanding, and evaluating the result of
reading. Reflection is therefore not a final comment added after comprehension; it
accompanies the interpretative process. Sem’yan similarly includes strategies for
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interpreting factual, subtextual, emotive-evaluative, and conceptual information,
together with reflection, in the structure of linguosociocultural competence in poetic
reading [7]. Nohachevska also treats understanding of a poetic text as dependent on
the reader’s active interpretative activity rather than on passive reception [4].

The interpretation algorithms developed in the dissertation function as
cognitive and metacognitive supports. For factual information, students first
establish the general context, identify explicit facts, analyse relations among them,
and consult additional information when necessary. For subtextual information, they
identify semantically significant fragments, establish logical relations, formulate
assumptions about hidden meaning, verify them through additional sources,
compare their own interpretation with critical interpretations, and formulate
conclusions. The algorithm for emotive-evaluative information requires attention to
emotionally marked vocabulary, imagery, symbols, allusions, authorial attitude,
rhythm, and sound organisation; conceptual interpretation then integrates the
preceding layers into the main meanings of the text. This structure turns
interpretation into a controllable sequence of decisions rather than an intuitive guess.

A concrete example is the autonomous work with Cahit Sitk1 Taranct’s “Otuz
Bes Yas” included in the dissertation. Under variant B, students applied the
algorithms for interpreting different types of information and prepared mini-projects
on image symbolism and precedent phenomena, cultural reinterpretation, style and
composition, ideological content, the poem’s place in the historical-cultural and
literary process, and modality. Cognitively, this required analysis, synthesis,
comparison, contextualisation, and generalisation. Metacognitively, independent
work required students to select procedures, monitor the sufficiency of their
interpretation, identify missing information, and organise interpretative actions
without continuous teacher guidance.

The distinction between cognitive and metacognitive mechanisms is thus
functional rather than absolute. Analysis, synthesis, prediction, contextualisation,
inference, comparison, and generalisation produce interpretative content. Goal-
setting, strategy selection, monitoring, hypothesis verification, correction, and
reflection organise and regulate that production. Chepelieva’s account of
comprehension as reconstruction and interpretation of meaning supports the
importance of this interaction [1], while Sem’yan places interpretative strategies and
reflection within the structure of linguosociocultural competence in poetic reading
[7]. In this framework, background knowledge serves as a cognitive support,
whereas the conscious decision to activate, verify, or supplement it is
metacognitive.
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For Turkish-language poetry, this interaction is methodically significant
because cultural information is distributed across explicit facts, connotations,
imagery, precedent phenomena, evaluations, and the conceptual organisation of the
text. Polat and Dilidiizgiin stress that poetry in teaching Turkish as a foreign
language should be accompanied by activities that enable effective examination of
its formal and content structures and cultural dimension [5]. The dissertation
specifies this general position through staged interpretative actions. The aim is not
to impose one mechanically reproduced reading, but to form a reader who can
substantiate an interpretation with textual and extralinguistic evidence, notice gaps
in understanding, select an appropriate strategy, and independently move from
initial comprehension to a more complete interpretation.

Conclusions

Cognitive and metacognitive mechanisms form a single regulatory system of
poetic-text interpretation. Cognitive operations enable philology students to decode
culturally marked language, establish semantic relations, infer implicit meanings,
interpret evaluative and symbolic elements, and integrate different information
layers into a conceptual understanding. Metacognitive operations organise this work
through purpose setting, strategy selection, monitoring, verification, correction, and
reflection. The examples used in the dissertation - Cemal Siireya’s syntactically non-
standard fragment, Baki’s culturally loaded “giil/ yiizliiler”, and the autonomous
project on Cahit Sitki Taranc1’s “Otuz Bes Yas” — show that deeper comprehension
requires coordinated work with linguistic form, cultural background, interpretative
hypotheses, and conscious regulation of analytical actions. Such coordination
constitutes a psycholinguistic prerequisite for linguosociocultural competence in
reading.
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